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1. MODULE DESCRIPTION

This module focuses on the development of literacy skills in bilingual teaching, both in
the content subjects and in the subject of English.

2. AIMS
Generic Competences:
CG1 – Acquire the basic didactic knowledge characterising foreign language's
teaching and learning processes.
CG2 – Apply the knowledge acquired in new or unfamiliar settings within broader
contexts (or multidisciplinary ones) related to the teaching of English.
Specific Competences:
CE1.4 – Learn technical resources and strategies that foster the development of
linguistic and communicative competence and their assessment.
CE3.2 – Adapt the classroom dynamic to the requirements of different tasks designed
for use in the classroom.
CE4.1 – Participate in debates and group activities related to teaching the English
language while developing the ability to think critically and for oneself.
CE5.1 – Search, obtain, process, and communicate information (oral, printed,
audiovisual, digital, or multimedia), transform it into knowledge and apply it in the
teaching and learning of English as a foreign language.
CE5.4 – Pursue ongoing training as teaching professionals by using a suitable
bibliography, participating in courses, attending conferences, etc.
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Learning outcomes:
At the end of the course, students should be able to
1. Understand the meaning of literacy and the relevance of this concept for
teaching English in a CLIL setting
2. Plan a teaching sequence based on the Literacy Approach
3. Identify different types of text as well as the specific characteristics of text
samples
4. Identify the literacy requirements of the content subjects
5. Critically evaluate the predominant approach to teaching English in CLIL

3. CONTENTS

Credits

Units
1. Introduction to literacy: Why literacy development is
more than reading and writing

•

0,5

2. Reading for understanding and enjoyment
2.1. Scaffolding reading
2.2. Interacting with text

•

1,25

3. Writing to communicate
3.1. Writing as meaning-making
3.2. Process vs. product
3.3. Scaffolding writing

•

1,25

•

1

4. Literacy development in the content subjects
4.1. Literacy development as part of content learning
4.2. Integration of content and language teaching
through literacy development

4. TEACHING AND LEARNING METHODS

4.1. Student workload (100 hours)
Work in preparation for the teaching
sessions

20

Readings

20

Independent study (includes work on
assessment tasks)

50
3

Face to face teaching sessions

9

Individual tutorials

1

Total

100

4.2. Teaching methods
Taking students’ own experience as a starting point and contrasting the ideas
developed with their current teaching practice, the course will involve reading,
discussing, experimenting and critiquing, always with a view to expanding the notion
of literacy but also to making it relevant to participants’ actual teaching context.
There will be three face-to-face teaching sessions where ideas and findings will be
shared, and the rest of the work will be done by students either individually or in pairs.
Course materials will be made available on Blackboard.

5. ASSESSMENT
Assessment will be based on the following elements:
• Reflection tasks, including forum tasks: 35%
• Identification of teaching points: 15%
• Design of teaching sequence for Literacy Approach: 35%
• Participation in & preparation for class sessions: 15%
Should a student, for some reason, need to opt for final assessment, s/he will have to
ask for permission in writing to the director of the program of study. If permission is
granted, the final mark will be based on the first three elements.
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7. ADDITIONAL PROVISION
The University of Alcalá guarantees that if, due to health requirements, the public
authorities prevent teaching activity from taking place on the University's premises, the
teaching plans' objectives will be met through an online teaching and evaluation
methodology. The UAH commits to return to face-to-face teaching as soon as said
impediments cease.
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