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1. PRESENTATION 

 
Teachers often find it necessary to search for, adapt and create materials to satisfy 
specific learner needs. This module explores criteria for selecting and preparing 
effective learning materials. 
 
Participants analyse, adapt and produce materials for primary and secondary classes 
at an academic level of their choice. Working individually and in groups, face-to-face 
and online, they become a community of materials developers. Interaction with 
classmates and the module tutor provides guidance for improving their work. 
 
The increase in content and language integrated learning (CLIL) contexts in today’s 
schools requires that teachers work with subject area Content, Communication 
(English language skills), Cognition or thinking skills, and Culture. Participants focus 
primarily on CLIL materials and resources in print, audio and video formats. Interactive 
online resources and Web 2.0 tools constitute a second major focus.  
 
 

2. COMPETENCES AND LEARNING OUTCOMES 

 
Generic Competences 
CB6 – Possess and comprehend knowledge that provides a foundation and an 
opportunity to be original in the development and/or application of ideas, often in a 
research context.  
CG1 – Acquire the basic didactic knowledge characterising foreign language's 
teaching and learning processes. 
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CG2 – Apply the knowledge acquired in new or unfamiliar settings within broader 
contexts (or multidisciplinary ones) related to the teaching of English. 
 
 
 
Specific Competences 
CE1.6 – Harmonise the methodological approaches with new technologies: 
audiovisual, information systems, etc. 
CE4.1 – Participate in debates and group activities related to teaching the English 
language while developing the ability to think critically and for oneself.  
CE5.1 – Search, obtain, process, and communicate information (oral, printed, 
audiovisual, digital, or multimedia), transform it into knowledge and apply it in the 
teaching and learning of English as a foreign language. 
CE5.4 – Pursue ongoing training as teaching professionals by using a suitable 
bibliography, participating in courses, attending conferences, etc. 
 
Transversal competences: 
C1 – Communicative competence in English. 
C2 – Ability to think critically  
C3 – Manage bibliographic resources 
C4 – Ability to use ICT 
 
 
Learning outcomes 
 

Knowledge: 
- The basic didactic knowledge that underpins the processes of teaching and 

learning of a foreign language. 
- Principles of CLIL materials, for example, Mehisto (2012), Center for Advanced 

Research on Language Acquistion (n. d.), Coyle, Hood & March, (2012). 
- Critical thinking skills (Krathwell & Anderson, 2001). 
- Main features of the Universal Design for Learning Framework (CAST, 2018).  
- Multimodal meaning and learning models, and their application to learning 

materials. 
- Characteristics of effective multimedia learning materials. 
- Lifelong learning – key competences (2020). 

 
Competences: 

- Developing learning activities for CLIL content areas such as natural science. 
- Integrating content, language, thinking skills, and competences in CLIL 

materials and activities. 
-  

Skills: Students can… 
- identify a wide range of reliable educational resources available on the market / 

internet. 
- describe how educational resources can be used in foreign language and CLIL 

classrooms. 
- use knowledge as a basis for developing or applying ideas in an original way, often 

in a research context such as the production of a bank of materials to teach a 
curricular topic. 



 

  4 

 

- apply recognised criteria to analyse, adapt, produce and evaluate teaching materials 
within multidisciplinary contexts related to the teaching of English.  

 
 

3. MODULE CONTENTS 

 
1. Presentation of didactic units focusing on the resources and materials that 

they entail. 
1.1. A scientific experiment or 
1.2. A project based on history or geography 
 

2. The relationship between objectives and activities with the resources used in a 
didactic unit 

3. Resources and student involvement 
4. The use of technology: what and how? 
5. Analysis, adaptation and production of materials 

 
 
 

4.1 Student workload 
 

Activity Hours 

Tasks, exercises and readings, 
required or optional 

25 

Face-to-face sessions 12 

Activities and online debates 25 

Independent study 38 

 
 

Class timetable 
 

There are five sessions: four face-to-face and one online. Face-to-face sessions are 
delivered from 17:30 to 20:30 at the university. The online session is delivered using 
the university Blackboard platform. 
 
 

4.2. Methodologies, materials and teaching resources 
 

Presentations in class 

Problem solving (designing materials to 
attend to specific learning needs) 

Publication of content on the virtual 
platform Blackboard 

Modelling problem solving 

Personalized tutorials  
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Participants explore issues in CLIL materials development from theoretical and 
practical perspectives. Study guides for each session are posted on the platform so 
that participants can prepare for them by reading, researching and carrying out tasks. 
Each task introduces students to relevant research and examples of a wide range of 
successful materials. 
 
Participants working in groups and individually analyse published materials and 
develop an awareness of text types, activities and resources. They carry out tasks 
which place special emphasis on the analysis of materials for content-based courses 
such as science, geography or history as taught in bilingual schools. Communication 
and critical thinking are an important part of all subject areas, so many tasks help 
participants to examine how materials can foster their development.  
 
Discussion of research and completed tasks enables participants to adapt and exploit 
a wide range of materials including in digital format.  
 
In the face-to-face sessions, most tasks are done in groups and the finished product 
shared with classmates on the platform. Some tasks are done individually and self-
corrected using the answer keys provided.  
 
The module aims to help participants form part of a community of materials developers 
and create a bank of materials which can be used in their schools and shared with 
other teachers. To this end, the “DEBATES” option on the university Blackboard 
platform serves as a repository where participants upload their work and provide 
feedback to their classmates. Individualized feedback from the module tutor helps 
participants to further refine their understanding of the principles involved in materials 
development and helps them adapt classwork to their school context. 
 
Digital materials and digital competence play a pivotal role in the module. Participants 
use the Internet to access research, authentic texts, activities and interactive 
programs. Blackboard videoconference provides the medium for the online session. It 
enables participants to “chat” with each other and the module tutor, make 
presentations and share files. Communication with the tutor and classmates also takes 
place via e-mail.  
 
 

5. ASSESSMENT 

 
Continuous Assessment: 
 
The entire evaluation process will be inspired by the continuous assessment of the 
student, in such a way that the acquisition of both the contents and the skills of the 
subject is guaranteed. The evaluation is adapted to the UAH normative on evaluation 
of the learning. 
 
 

Elements that make up the final mark  

Completion of tasks 1 – 5, exercises, 
readings, required or optional  
 

40% 
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Active participation in all sessions including 
submitting work through the university 
platform, providing peer-feedback and 
revising tasks 

 
20% 

Design and production of CLIL materials 
with corresponding rationale and analysis 
(CLIL Activity Bank) 

 
40% 

 

Rubrics clarify criteria for the evaluation of tasks and the CLIL Activity Bank. The tasks 
and the Activity Bank should reflect research undertaken on CLIL and materials 
development. Student evaluation of the module and self-evaluation constitute part of 
the teaching/learning process. For this reason, forms are provided to carry out this 
evaluation. 
 
Participants are asked to use authentic texts as a starting point for their work and cite 
the source of texts and images using the APA system. Plagiarism will not be tolerated.  
 
Final Assessment: 

Students may opt for final assessment for several reasons that will be assessed on a 
case-by-case basis: the completion of work placements, work obligations, family 
obligations, health reasons and disability. The fact of studying part-time does not in 
itself confer the right to opt for final assessment.   

In order to opt for final assessment, Master’s degree students must apply in writing to 
the director of the Master’s degree within the first two weeks of the course, explaining 
the reasons that prevent them from following the continuous assessment system. In 
the case of those students who, for justified reasons, have not formalized their 
enrolment on the starting date of the course or of the period in which the subject is 
taught, the period indicated will begin to be calculated from the date of their 
incorporation to the degree course. The Master’s Director must assess the 
circumstances alleged by the student and make a reasoned decision. If 15 working 
days have passed without the student having received an express written response to 
their request, it will be understood that the request has been accepted.  
 
If permission is granted, all the mark (100%) will be based on the CLIL Activity Bank 
Nevertheless, these participants are strongly advised to take an active role in the 
module community.   
 
Deadlines. Feedback can enhance all the work done in the module, including the CLIL 
Activity Bank. For this reason, participants must submit tasks by the dates indicated 
on the session handouts and the university platform. The deadline for submission of 
the CLIL Activity Bank is 17 May. 
 
 
Resit: 
 
Given a CLIL Activity Bank consisting of criteria for materials development, a non-
fiction text based on a content area topic, an activity based on the text, and a science 
experiment, the learner corrects and completes the Activity Bank so it better reflects 
criteria for multimodal materials development, completes the analysis of the content, 
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language, and culture contained in the text; revises the activity so that it develops the 
key content and language of the text, and stimulates the development of critical 
thinking skills (LOTs and HOTs). Adaptation of the science experiment together with 
the accompanying activity should show application of the scientific method, and include 
an analysis of the 4 Cs: content, communication, culture and cognition. 
 
The guidelines set out in the regulations establishing the Rules of Coexistence of the 
University of Alcalá and the possible implications of any irregularities committed during 
these tasks, including the consequences of committing academic fraud according to 
the Disciplinary Regulations for Students of the University of Alcalá, must be followed 
at all times during the evaluation tasks. 
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